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PON I ciclo Educazione Linguistica – Inglese

Written comprehension: reading 

(Comprensione scritta)

Di Lorena parretti

Sintesi

NUCLEO: n. 1

Competenze secondo il Quadro Comune Europeo di  Riferimento per le Lingue

L’ idea di fondo riguarda l’abilità e l’opportunità per un docente di lingue di scuola media di I grado di mettere in pratica ed eventualmente sviluppare le competenze degli apprendenti, usando come riferimento principale il Quadro Comune Europeo di Riferimento per le Lingue. Sono stati presi in considerazione tre percorsi:

· Interazione orale (percorso 1)

· Comprensione scritta (percorso 2)

· Strategie di interazione / comprensione scritta (percorso 3)

L’obiettivo dei tre percorsi è un docente di lingue di scuola media di I grado che sta riconsiderando il proprio lavoro, sia da un punto di vista teorico che pratico.

L’ipotetico docente desidera anche sperimentare un lavoro con altri colleghi e utilizzare le proprie competenze informatiche allo stesso tempo.

I tre percorsi di questo nucleo sono stati concepiti come interconnessi, in una sequenza progressiva e logica, piuttosto che come tre momenti separati d’attività pratiche, tutte basate in ogni modo sull’assunto che la fase del ‘fare’ sia parte integrante di qualunque riflessione.

I risultati attesi sono:

a) fornire il docente di lingue di un’opportunità di riflessione su alcune informazioni relative ai percorsi indicati e di condividere i propri commenti con altri docenti. Un ulteriore momento di riflessione comune e di valutazione sarà possibile al termine di ogni percorso.

b) fornire il docente di lingue di un’opportunità pratica relativa a quanto è stato oggetto di riflessione.

Strategia:
Tutti e tre i percorsi si basano su attività integrate di studio individuale, discussione di gruppo e attività sul campo. Ad eccezione di una tabella finale per analizzare la valutazione finale, i compiti sono generalmente aperti e permettono maggiore creatività.
Tecniche:

Le attività possono essere svolte individualmente o in gruppo, generalmente on line. 

Percorso 1

Step 1  Riflessione 
Step 2  Possibili soluzioni 

Step 3  Idee per un’attività in classe 
Percorso 2
Step 1  Riflessione
Step 2  Strategie di lettura
Step 3  Idee per un’attività in classe 
Percorso 3
Step 1  Riflessione
Step 2  Fattori per una scrittura efficace

Step 3  Idee per un’attività in classe  
PERCORSO
Title 

Learning Path no 2 – Written comprehension: reading


Author   Lorena Parretti


Reference unit


The Common European Framework of Reference for Modern Languages: key concepts and key-words


Core Topic

Competences according to the Common European Framework of Reference for Modern Languages


Learning Path description  (aims, learning objectives and final competences)


Aims

‘We were never born to read. Human beings invented reading only a few thousand years ago. And with this invention, we rearranged the very organization of our brain, which in turn expanded the ways we were able to think, which altered the intellectual evolution of our species.’ …….

‘Underlying the brain's ability to learn reading lies its protean capacity to make new connections among structures and circuits originally devoted to other more basic brain processes that have enjoyed a longer existence in human evolution, such as vision and spoken language. We now know that groups of neurons create new connections and pathways among themselves every time we acquire a new skill. Computer scientists use the term "open architecture" to describe a system that is versatile enough to change—or rearrange—to accommodate the varying demands on it. Within the constraints of our genetic legacy, our brain presents a beautiful example of open architecture. Thanks to this design, we come into the world programmed with the capacity to change what is given to us by nature, so that we can go beyond it.’( cfr. Maryanne Wolf, Proust and the Squid: the Story and Science of the Reading Brain, 2007, ch. 1)

The two quotations (both the negative and the positive one) give evidence to the reason why reading is considered the ‘neglected’ competence and why it can be very useful and vital for everybody to start looking more closely into it.

‘Reading has one overriding purpose: to get meaning from a text.’ (cfr. Christine Nuttall, Teaching Reading Skills in a foreign language, New edition, 2000, p. 4)

When reading, learners need ‘to identify the context and the knowledge to the world relevant to it, activating in the process what are thought to be appropriate schemata. These in turn set up expectations about the organization and content of what is to come (Framing). During the process  cues identified in the total context (linguistic and non-linguistic) and the expectations in relation to that context set up by the relevant schemata are used to build up a representation of the meaning being expressed and a hypothesis  as to the communicate intention behind it. Through a process of successive approximation, apparent and possible gaps in the message are filled in order to flesh out the representation of meaning, and the significance of the message and of its constituent part are worked out (Inferring)’. (cfr. QCER, Council of Europe 2001, p. 72).

The following keywords should be taken into consideration:

	Framing

	Identifying cues and inferring from them

	Hypothesis testing: matching cues to schemata

	Revising hypotheses


What motivates learners to read? Are there real needs, apart from the set tasks given at school? What happens when reading is in a foreign language?

The aim of the following activities is to suggest some answers to the above fundamental questions.  

Learning objectives

Motivating students to read is really a ‘tough’ job: it is not easy to cope with  students emotional and psychological characteristics. The difficulty increases when reading is in a foreign language and is seen as a must do only.

Final Competences

At the end of the learning path teachers will be able to:

· reflect on what the act of reading means.

· analyse the efficiency of reading strategies. 

· aim at the ‘good reader’ in their classes. 

The students will be given the opportunity to:

· reach a better level of reading and oral interaction in a common, known situation. 

· focus on the  ability of cooperative working with other learners, towards a common goal. 

 ‘Students should be able to enjoy (or at least feel comfortable with) reading in the foreign language, and to read without help familiar authentic texts, at appropriate speed, silently and with adequate understanding’ (Christine Nuttall, Teaching Reading Skills in a foreign language, New Edition, 2000, p. 31)

The formal descriptor will probably relate to level A2/B1 and thus reads as follow:

· Overall reading comprehension

· (The learner) can understand short, simple text on familiar matters of a concrete type which consists of high frequency everyday. (A2)

· Reading for information and argument

· (The learner) can identify the main conclusions in clearly signalled argumentative texts. (B1)

Further to that, if we consider some activities of oral interaction the formal descriptor should  read as follows: 

Goal-oriented co-operation, discussing a document (level B2)

· (The learner) can communicate in simple and routine tasks using simple phrases to ask for and provide things, to get simple information and to discuss what to do next.

· (The learner) can discuss what to do next, making and responding to suggestions, asking for and giving directions

· (The learner) can express his/her thoughts about topics. 

ACTIVITY 

Methodology


Teachers will develop a more informed appreciation of the strategies and meaning of written (reading) comprehension. The path moves from reflective tasks (step 1), where teachers are asked to examine the occurrence of reading in real life and the impact on teaching how to use of strategies in reading, with reference to the descriptors of the Common European Framework. (step 2). In step 3 teachers  practise their new competence  in their classes. They will be provided with simple and practical ideas for an activity in the  classroom. 

· STEP 1  REFLECTION TIME 

Task 1.1. The strategies of reading in real life

Task 1.2. Reading in the teaching experience

· STEP 2  READING STRATEGIES

Task  2.1  Effective and ineffective reading strategies 

Task  2.2  The profile of a good reader

· STEP 3 PRACTICAL IDEAS FOR AN ACTIVITY IN THE LANGUAGE CLASSROOM

Task 3.1 Predicting the end of a short story 

Task 3.2 Relating the activity to other teachers in the group

Teaching strategies:


· exercising

· cooperative work

· problem solving

Reading in pairs should help overcoming the frustration of not understanding every single word, therefore pairing must be accurate. This is only one of the ways to encourage the use of students’ shared experience to understand the written text and give motivation to their reading. Both introductory questions and the missing end help in motivating the students to read on and find a solution, possibly shared with a group.

Finally being able to express their own feelings with the help of the group will reinforce the idea of a pleasant and supporting learning environment.

Description (step1, step2…)


STEP 1  REFLECTION TIME 

Task 1.1. The strategies of reading in real life

A strategy is any organised, purposeful and regulated line of action chosen by an individual to carry out a task which he or she set for himself or herself or with which he or she is confronted. (cfr. QCER, Council of Europe 2001, p. 10)

We read for a variety of purposes and in a variety of ways. The terms skimming, scanning, summarizing,  receptive reading, intensive reading, using titles and illustrations to understand a passage,  guessing word meanings, predicting and  taking risks  are generally used to describe different kinds of reading strategies. Write down the name of the reading strategy used in each of the six descriptions: 

a) Your read a poem by a poet you particularly like. You enjoy paying close attention to the poet’s use of language.


____________________________

b) You visit a library when researching about a particular topic. You quickly look through books to see if there is what could be worth borrowing.


____________________________

c) You are on holiday and sit down to read the latest thriller by your favourite writer.


____________________________

d) While waiting for an appointment you find an article of great interest in a magazine.


You don’t have time to read the article in detail but you want to extract as 
much information as possible.


____________________________

e) You see a book on your friend’s table. It’s a novel called ‘An Equal Music’. You 
ask her to borrow the book since you are interested in stories about musicians.


___________________________

f) You are preparing your lesson and write a short summary to remember the key

    points.

    ___________________________

Task 1.2. Reading in the teaching experience

Get together with another colleague and discuss about the following questions:

a) Would you agree that language teaching sometimes favours intensive reading instead of  developing ability in the other skills?

b) Our purpose in reading a text normally determines the way in which we read it. Teachers may want to simulate this in the classroom. However, a teacher may also want to use a text to practise all the four skills. Do you consider that ‘inauthentic’ tasks of this nature are valid?

c) If you wanted to use a text to practise all the four skills, in what order would you present tasks to practise each of them?

STEP 2 READING STRATEGIES

Task 2.1. Effective and ineffective reading strategies

The following strategies might be employed by readers in a foreign language. Get together with a colleague and mark each strategy according to whether you think it is generally effective (E) or ineffective (I).

a) Mouthing the words.

___

b) Looking for a topic sentence in paragraphs.

___

c) Trying to use the context to work out the meaning of unfamiliar words.   ___

d) Mentally translating everything.

___

e) Mentally translating passages where complicated syntax or clause structure has let to confusion.

___

f) Trying to identify implicit logical relationships between sentence and sentence, and paragraph and paragraph and paragraph.
___

g) Trying to distinguish between major and subordinate assertions.

h) Speculating about the content of the text on the basis of headings, pictures and the introductory sentences.
___

i) Choosing to use a combination of strategies (skimming, scanning, receptive reading, intensive reading, inferring) according to the nature of the text and the purpose for reading.


___

j) Using a dictionary to find the meanings of all new words.

___

Task  2.2.  The profile of a good reader

A. Read the document N.1 and with a colleague write down a paragraph with a description of your own profile of a good reader. Keep your students in mind!

B. Read the document N. 2  and make a list of criteria you might employ in selecting materials for developing and practising reading strategies. 

Document 1 – Reading (Task 2.2.)

Reading in a Foreign Language     Volume 20, Number 1, April 2008
Abridged from

Research on good and poor reader characteristics: Implications for L2 reading research in China

Jixian Pang
Zhejiang University
China

Abstract

In reading research, studies on good and poor reader characteristics abound. However, these findings remain largely scattered in applied linguistics and cognitive and educational psychology. This paper attempts to synthesize current theory and research on the topic in the past 20 years along 3 dimensions: language knowledge and processing ability, cognitive ability, and metacognitive strategic competence. A profile of good readers follows a review of the literature. Keywords: good and poor readers, L2 reading comprehension.

Proficiency in reading involves many variables, for example, automaticity of word recognition, familiarity with text structure and topic, awareness of various reading strategies, and conscious use and control of these strategies in processing a text. While a substantial body of literature has been accumulated on these issues in both first language (L1) and second language (L2) reading, the findings remain scattered in many diverse pieces of research, mainly within the fields of applied linguistics and cognitive and educational psychology. This paper reviews current theory and research on the topic and then presents a profile that summarizes the characteristics of good readers in both L1 and L2 contexts. The studies identified have been mainly carried out in the past 20 years or so. They reflect some major issues and concerns in reading research. A discussion of research and pedagogical implications follows with special reference to the Chinese L2 context. 

In the current literature exploring reader behavior either directly or indirectly, a variety of terms have been used to delineate different types of readers. These dichotomous modifiers include proficient versus less-proficient, successful versus unsuccessful, fluent versus non-fluent, skilled versus unskilled, and fast versus slow. While in most cases these terms are used interchangeably by various authors, this paper adopts a more holistic dichotomous pair of good versus poor readers because terms like fluent and non-fluent can refer to some specific attribute of reader behavior. Using a more general term has the advantage of encompassing various specific attributes of the reading comprehension process. The labels of good reader and poor reader as used here are certainly not conclusive terms because good or poor reading behavior is only evoked depending on various factors such as the time of reading and the complexity and the topic of a text. Therefore, readers exhibit characteristics that may be good or poor at different times and to varying degrees on different dimensions. Labeling them as good or poor is only a relative and idealized conceptualization of desirable or undesirable reading behavior. For that reason, the good and poor reader dichotomy is better viewed as being situated on a continuum with extremely good readers at one end and extremely poor readers at the other. The concept of poor readers as used here refers to normal individuals in comparison with other normal readers in their reading proficiency; it does not refer to readers classified as dyslexics.

The sections that follow focus on good reader characteristics and discuss poor characteristics only when necessary to clarify the good characteristics. Many variables are related to the topic, such as situational and personal factors; however, this paper is limited to a discussion of readers’ abilities in terms of three dimensions: linguistic, cognitive, and metacognitive. Linguistic knowledge and processing ability refer to readers’ formal knowledge of vocabulary, syntax, and discourse and their abilities to use this knowledge in their interaction with texts. Cognitive ability is concerned with readers’ use of prior knowledge and various strategies in their efforts to construct meaning in the comprehension process. Metacognitive strategic competence reflects readers’ monitoring and control of reading strategies. The boundary between the latter two abilities may not always be clear-cut (Cohen, 1998), and they both represent conscious actions taken by readers to understand and interpret the text. All three layers of ability can be seen as arranged in a hierarchy with linguistic knowledge and processing ability as a foundation layer in which cognitive and metacognitive abilities have important roles to play. They should also be seen as interacting with one another simultaneously when a reader attempts to construct a coherent mental representation of textual input during the comprehension process. 

(The abridged text retains only the good reader section)

 

A Profile of Good Readers

The above discussion indicates that many good reader characteristics are common to both L1 and L2 readers. Although L1 and L2 reading have differences, which Grabe and Stoller (2002) have convincingly identified, the fact that many more characteristics are shared than not between the two types of good readers is reasonable: Good L2 readers seem to make every effort to approximate the linguistic proficiency and repertoire of skills and strategies found in good L1 readers. A profile of good readers based on the interpretation of the previous literature on three dimensions is presented in Table 1.

When proposing a profile of good readers, I acknowledge the similarity of characteristics between good L1 and L2 readers. However, I argue that the demands placed on them to reach the goal of being good readers are different. To begin with, a good L2 reader must have a sound target language base that often takes much more time and effort to form than it does for L1 readers. In other words, L2 readers need to cross the so-called language threshold to be able to develop and apply cognitive and metacognitive strategies in the L2 reading context. At this point, they will also be able to take advantage of being conceptually well-developed adults and make full use of the cognitive and metacognitive strategies already acquired in their L1 to compensate for the possible deficiencies in their L2 and to achieve maximum comprehension in their reading. This view is consonant with Berhnhardt’s (2005) compensatory model of L2 reading, in which knowledge sources assist other sources that are deficient or non-existent (cf. the interactive compensatory model of reading proposed by Stanovich, 1980).

Commenting on the differences between L1 and L2 reading, Grabe and Stoller (2002, p. 63) outlined 14 broad differences, which they placed into three categories: (a) linguistic and processing differences, (b) individual and experiential differences, and (c) social, cultural, and institutional differences. However, if one major variable seems to have influence over other variables in distinguishing L1 readers from L2 readers, and if that in turn determines to some degree characteristics of good versus poor L2 readers, then that variable is the tension between the L2 readers’ target language proficiency and their general knowledge or conceptual maturation. In L1 readers, language proficiency and knowledge maturation develop naturally and concurrently, whereas in L2 readers, the target language proficiency lags far behind their knowledge or conceptual maturation, and the gap between the two could be immense. This tension will inevitably make a huge impact on overall L2 reading ability development, giving rise to problems or characteristics that make it different from L1 reading.

Table 1. A profile of good readers

	DimensionsCharacteristics

	· Language knowledge and processing abilityAutomatic and rapid word recognition (e.g., Booth et al., 1999; Just & Carpenter, 1987; Nassaji, 2003; Perfetti,1985; Pressley, 1998) 

· Automatic syntactic parsing and semantic proposition formation (e.g., Chen, 1998; Fraser, 2004; Liu & Bever, 2002; Lu, 1999) 

· Reasonable size of vocabulary ranging from 10,000 to 100,000 (e.g., Alderson, 2000; Barnett, 1986; Carver, 1993; Grabe & Stoller, 2002) 

· Awareness of text type and discourse organization (e.g., Beck et al., 1991; Brantmeier, 2004; Carrell, 1992; Commander & Stanwyck, 1997)

	· Cognitive abilityGood store of cognitive strategies (e.g., Block, 1986; Carrell, 1985, 1992; Grabe, 1999) 

· Ready access to variety of purposeful strategies (Hopkins & Mackay, 1997; Long et al., 1996; Yang & Zhang, 2002) 

· Higher and proficient use of strategies (Anderson, 1991; Grabe & Stoller, 2002; Haenggi & Perfetti, 1992; Reynolds et al., 1990) 

· Effective use of prior knowledge (e.g., Bernhardt, 1991; Chen & Groves, 1995; Haenggi & Perfetti, 1992) 

· Supportive use of mother tongue in L2 (e.g., Kern, 1994; Upton & Lee-Thompson, 2001)

	· Metacognitive strategic competenceGood knowledge of cognition (e.g., Carrell et al., 1998; Gregory, 1994) 

· Competence in monitoring comprehension process (e.g., Karen & Evans, 1993; Yang & Zhang, 2002) 

· Competence in evaluating and regulating strategy use to achieve maximum comprehension (e.g., Gregory, 1994; Karen & Evans, 1993; Long & Chong, 2001)


Document 2 – Reading (Task 2.2.)

ERIC Identifier: ED305829 
Publication Date: 1988-12-00 
Author: Barnett, Marva A. 
Source: ERIC Clearinghouse on Languages and Linguistics Washington DC. 

Teaching Reading in a Foreign Language. ERIC Digest. 

This "Digest" is based on the ERIC/CLL "Language in Education" series monograph entitled "More than Meets the Eye. Foreign Language Reading: Theory and Practice," written by Marva Barnett. The monograph describes research in first language reading and applies the findings of its research to teaching second language reading. It will be available in June 1989 by writing to Prentice Hall Regents, Mail Order Processing, 200 Old Tappan Rd., Old Tappan, NJ 07675, or by calling 1-201-767-5937. 

Researchers in first language acquisition have contributed much to the understanding of how reading processes develop. First language research has found that readers' purposes and approaches to texts differ not only by text, but by the individual reader. Second language researchers have drawn upon this information and have found similarities between the reading strategies of first and second language readers. Furthermore, second language researchers have learned how expectations defined by a reader's culture influence what the reader understands when reading. Second language researchers and instructors are applying these research findings in classrooms through a variety of strategy-use activities such as those discussed below. 

SECOND LANGUAGE READING: AN INTERACTIVE PROCESS

Most foreign language reading specialists view reading as interactive. The reader interacts with the text to create meaning as the reader's mental processes work together at different levels (Bernhardt, 1986; Carrell, Devine & Eskey, 1988; Rumelhart, 1977). 

The level of reader comprehension of the text is determined by how well the reader variables (interest level in the text, purpose for reading the text, knowledge of the topic, foreign language abilities, awareness of the reading process, and level of willingness to take risks) interact with the text variables (text type, structure, syntax, and vocabulary) (Hosenfeld, 1979). 

One important part of interactive process theory emphasizes "schemata," the reader's preexisting concepts about the world and about the text to be read. Into this framework, the reader fits what he or she finds in any passage. If new textual information does not fit into a reader's schemata, the reader misunderstands the new material, ignores the new material, or revises the schemata to match the facts within the passage. 

Content schemata are background knowledge about the cultural orientation or content of a passage. For example, readers might know that Mark Twain wrote stories about life on the Mississippi River during the nineteenth century. Such content schemata help the reader to understand and recall more than do readers less familiar with text content (Carrell, Devine & Eskey, 1988). 

Formal schemata define reader expectations about how pieces of textual information will relate to each other and in what order details will appear (Carrell, 1987). For example, in a detective story, a reader could expect the following chain of events: A crime occurs, possible suspects are identified, evidence is uncovered, and the perpetrator is apprehended. 

RECOGNIZING AND IMPLEMENTING EFFECTIVE SECOND LANGUAGE READING STRATEGIES

When teachers of second language reading recognize that each reader brings to the reading process a unique set of past experiences, emotional and mental processes, level of cognitive development, and interest level in the topic, they also recognize that not all teaching strategies will be effective for all students. When isolating the most effective teaching strategies to use with a group of students, the second language teacher must also consider those reader strategies that are not necessarily related to content schemata. Such reader strategies include the following: 

- using titles and illustrations to understand a passage, 

- skimming, 

- scanning, 

- summarizing, 

- guessing word meanings, 

- becoming aware of the reading process, and 

- taking risks. All of these strategies can be targeted for use with foreign language materials. 

Another step in effectively teaching students how to read materials written in a second language is helping the individual reader to identify effective reading strategies based on text variables. One important part of this step is alerting the readers to significant aspects of text variables that will affect second language reading. For example, pointing out the differences between a fairy tale and a newspaper article helps the reader to recognize the different text types and to prepare for the uncomplicated sentence structure, high-frequency vocabulary, and, in most cases, happy ending that typically characterize a fairy tale. On the other hand, the same reader would need to prepare very differently to read a newspaper article about the technicalities involved in negotiating a disarmament treaty. In this case, the vocabulary would be very specialized and the sentence structure more complicated. 

BBC site * http://www.bbc.co.uk/schools/ks3bitesize/english/* proposes different on line activities to motivate the development of  the reading strategies we have just examined.

Among the available, we recommend:

Finding information

http://www.bbc.co.uk/schools/ks3bitesize/english/reading/finding_info_intro.shtml
which focuses on skimming and scanning above all.
INCORPORATING EFFECTIVE READING STRATEGIES INTO THE SECOND LANGUAGE CLASSROOM

To encourage students to use effective strategies when reading in a second language, the teacher can develop simple exercises to elicit information via targeted strategies. These exercises can be divided by the stage of reading at which they occur. 

"Prereading" activities introduce students to a particular text, elicit or provide appropriate background knowledge, and activate necessary schemata. Previewing a text with students should arouse their interest and help them approach the text in a more meaningful and purposeful manner as the discussion compels them to think about the situation or points raised in a text. The prereading phase helps students define selection criteria for the central theme of a story or the major argument of an essay. Prereading activities include: discussing author or text type, brainstorming, reviewing familiar stories (students review Cinderella before reading Cendrillon), considering illustrations and titles, skimming and scanning (for structure, main points, and future directions). 

"While reading" exercises help students develop reading strategies, improve their control of the second language, and decode problematic text passages. Helping students to employ strategies while reading can be difficult because individual students control and need different strategies. Nevertheless, the teacher can pinpoint valuable strategies, explain which strategies individuals most need to practice, and offer concrete exercises in the form of "guided reading" activity sheets. Such practice exercises might include guessing word meanings by using context clues, word formation clues, or cognate practice; considering syntax and sentence structure by noting the grammatical functions of unknown words, analyzing reference words, and predicting text content; reading for specific pieces of information; and learning to use the dictionary effectively. 

"Postreading" exercises first check students' comprehension and then lead students to a deeper analysis of the text, when warranted. Because the goals of most real world reading are not to memorize an author's point of view or to summarize text content, but rather to see into another mind, or to mesh new information into what one already knows, second language reading must go beyond detail-eliciting comprehension drills to help students recognize that different strategies are appropriate with different text types. For example, scanning is an appropriate strategy to use with newspaper advertisements whereas predicting and following text cohesion are effective strategies to use with short stories. By discussing in groups what they have understood, students focus on information they did not comprehend, or did not comprehend correctly. Discussions of this nature can lead the student directly to text analysis as class discussion proceeds from determining facts to exploring deeper ramifications of the texts. 

"Follow-up" exercises take students beyond the particular reading text in one of two ways: by transferring reading skills to other texts or by integrating reading skills with other language skills (Phillips, 1985). 

Transferable reading strategies are those that readers can assimilate and use with other texts. Exercises that emphasize the transfer of skills include beginning a new text similar to a text for which effective strategies have already been taught, i.e., giving students the front page of a newspaper to read after they have learned to read the table of contents of a journal. 

Integrative activities use text language and ideas in second language listening, speaking, and/or writing. Integrative skills exercises include such activities as students reacting to texts with summaries, new endings, or pastiches; reenacting text; dramatizing interviews based on the text; carefully listening for key words or phrases in authentic video or audio tapes; and creating role-play situations or simulations of cultural experiences. 

STEP 3 PRACTICAL IDEAS FOR AN ACTIVITY IN THE LANGUAGE CLASSROOM

Task  3.1. Predicting the end of a short story

This activity is addressed to students in the second  year of Scuola Media. 

Prerequisites

Students should know more complex structures of the English sentence and know how to ask questions related to their everyday experience (past tense of verbs to be, to have, most common verbs related to everyday activities, modals, quantifiers).

Step 1

Students are paired taking into consideration their skills and personalities. They are then given the title of the short story (Ex Poser) and asked to make hypothesis on the content. (the title is actually the most difficult word of the text and doesn’t facilitate inference). They should keep track of the different answers. Finding out if any of the hypothesis works is also a way of giving a reason to read the story.

Step 2

The next lesson  students begin to the read the story in pairs. They are allowed to ask the teacher  the meaning of 10 words. The teacher may single out and explain some words may be singled out and explained with a simple matching exercise between the word and its meaning.

Ex Poser   (www.teachingenglish.org.uk/try/resources/britlit)

Paul Jennings

There are two rich kids in our form. Sandra Morris and Ben Fox. They are both snobs.

They think they are too good for the rest of us. Their parents have big cars and big

houses. Both of them are quiet. They keep to themselves. I guess they don't want to mix with the ruffians like me.

Ben Fox always wears expensive gym shoes and the latest fashions. He thinks he is

good-looking with his blue eyes and blond hair. He is a real poser.

Sandra Morris is the same. And she knows it. Blue eyes and blonde hair too. Skin like

silk. Why do some kids get the best of everything?

Me, I landed pimples. I've used everything I can on them. But still they bud and grow

and burst. Just when you don't want them to. It's not fair.

Anyway, today I have the chance to even things up. Boffin is bringing along his latest

invention – a lie detector. Sandra Morris is the victim. She agreed to try it out because everyone knows that she would never tell a lie. What she doesn't know is that Boffin and I are going to ask her some very embarrassing questions.

Boffin is a brain. His inventions always work. He is smarter than the teachers.

Everyone knows that. And now he has brought along his latest effort. A lie detector.

He tapes two wires to Sandra's arm. 'It doesn't hurt,' 20 he says. 'But it is deadly accurate.'

He switches on the machine and a little needle swings into the middle of the dial. 'Here's a trial question,' he says. 'Are you a girl?'

Sandra nods.

'You have to say yes or no,' he says.

'Yes,' replies Sandra. The needle swings over to TRUTH. Maybe this thing really

works. Boffin gives a big grin.

“This time tell a lie." says Boffin. 'Are you a girl?' he asks again.

Sandra smiles with that lovely smile of hers. 'No,' she says. A little laugh goes up but

then all the kids in the room gasp. The needle points to LIE. This lie detector is a terrific invention!

'OK,' says Boffin. 'You only have seven questions, David. The batteries will go flat after another seven questions.' He sits down behind his machine and twiddles the knobs.

This is going to be fun. I am going to find out a little bit about Sandra Morris and Ben

Fox. It's going to be very interesting. Very interesting indeed.

I ask my first question. 'Have you ever kissed Ben Fox?'

Sandra goes red. Ben Fox goes red. I have got them this time. I am sure they have

something going between them. I will expose them.

'No,' says Sandra. Everyone cranes their neck to see what the lie detector says. The

needle points to TRUTH.

 This is not what I expected. And I only have six questions left. I can't let her off the

hook. I am going to expose them both.

'Have you ever held his hand?'

Again she says, 'No.' And the needle says TRUTH. I am starting to feel guilty. Why am I doing this?

I try another tack. 'Are you in love?' I ask.

A red flush starts to crawl up her neck. I am feeling really mean now. Fox is blushing like a sunset.

‘Yes,' she says. The needle points to TRUTH.

I shouldn't have let the kids talk me into doing this. I decide to put Sandra and Ben out of their agony. I won't actually name him. I'll spare her that. 'Is he in this room?' I say.

She looks at the red Ben Fox. 'Yes,' she says. The needle points to TRUTH.

'Has he got blue eyes?' I ask.

'No,' she says.

'Brown?" I say.

"No,' she says again.

I don't know what to say next. I look at each kid in the class very carefully. Ben Fox

has blue eyes. I was sure that she loved him.

This thing doesn't work," I say to Boffin. 'I can't see one kid who doesn't have either

blue eyes or brown eyes.

 ‘We can,' says Boffin. They are all looking at me.

I can feel my face turning red now. I wish I could sink through the floor but I get on with my last question. 'Is he an idiot?' I ask.

Sandra is very embarrassed. 'Yes,' she says in a voice that is softer than a whisper.

'And he has green eyes.'

(The yellow part is the original ending which will be handed to the students in Step 4)

Step 3

Now organise groups of four students. Students check if their hypothesis were correct and start working on a problem solving about the best possible ending to give to the story. 

Step 4

This could be the beginning of a following lesson.  Students are asked to guess and complete the ending of the story. Students are then asked to read the real ending, to express and compare the  two pieces of writing. A checklist may be of help. In this phase teachers could assess students’ performances, using the herewith attached table.  

A possible  activity:  it could be choosing the ‘best’ ending.

At the very end teachers could summarize the most important points of the story and show the relevance with students’ experiences.


Further developments

Similar activities can be proposed with the help of ICT.

Once the teacher has chosen the topic and the language aims, he/she can guide the students, starting from a shared story, toward the realisation of a multimedia version of the same story, using a presentation programme. See: 

http://forum.indire.it/repository/working/export/339/2074.htm
Another possible development of this activity with a larger multimedia degree, is the realisation of a digital story telling. See:

http://forum.indire.it/repository/working/export/3565/index.htm
Reading and comprehension activities can be found in the BBC site which proposes several articles, also for Scuola Media students, with interactive exercises. See:

http://www.britishcouncil.org/learnenglish-central-magazine-christmas-2.htm
Lastly we suggest to look into the section Classroom Activities:

 http://www.teachingenglish.org.uk/try/activities/reading/recent 


In this section you will find a wide range of classroom activities sent in by contributors around the world. Click the links below to select activites under each topic area. 

U
 HYPERLINK "http://www.teachingenglish.org.uk/try/activities/reading/recent"



Table ( Task 3.1., step 4)

Reading Comprehension

Adapted from RSA Behavioural Objectives (RSA 1983) in Assessing Achievement in the Learner-centred Curriculum, G. Brindley, Macquarie University, 1994

5: excellent
4: good      3: satisfactory      2: poor      1: very poor

Marking Scheme

	Excellent
	Completely fulfils criteria without fault

	Good
	Reaches a high standard in the criteria indicated

	Satisfactory
	Achieves a satisfactory standard in the criteria indicated

	Poor
	Fails to fulfil the criteria except to a limited extent

	Very poor 
	Cannot fulfil the criteria indicated

	
	


Marking scheme (Broadfoot 1987) in Assessing Achievement in the Learner-centred Curriculum, G. Brindley, Macquarie University, 1994

Suggestions

The whole procedure can increase the self-esteem of students and hopefully have them acquire some good reading habits, i.e. dedicate 10 minutes each week to the reading of a common text (a short story or a reader), followed by a general discussion during the first lesson in the following week, always within a fixed time  (again, no more than 10 minutes).The text should  be chosen by the majority of the students out of a list.

Task 3.2. Relating the activity to other teachers in the group 

Each teacher presents and discusses his/her  table, remarking the strengths and weaknesses of the activity. Revisions may be decided by common consent.

Testing

This final section is for helping you in the self-assessment of  your 
progress after performing the tasks of this learning path. 

Read the following indicators and assess your progress, using a scale progressing from 1 to 5: 

1 = very poor  

2 = poor 

3 = satisfactory 

4 = good 

5 = excellent 


 

	Scale
	Indicator

	
	My attitude towards the practice in class has changed

	
	I feel I am more familiar with lesson observation 

	
	I can trace the main steps in the organization of a lesson 

	
	I can reflect and decide on methodology in an informed manner 

	
	I can select a focus for my lesson

	
	I can reflect on and evaluate the gathered material 

	
	I can  relate my results to other colleagues and make decisions  in relation to my teaching context
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Student


1�
Student 2�
Student 3�
Student 4�
�
Did the learner make a coherent hypothesis? �
�
�
�
�
�
Did the learner  understand the key points of the text?�
�
�
�
�
�
Did s/he adjust her/his reading strategies to the purpose and type of text?�
�
�
�
�
�
Did s/he use dictionaries and ask the teacher for support?�
�
�
�
�
�
Did the learner succeed in solving the problem?�
�
�
�
�
�
 










