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A What would you like to do this evening?

8 I don't know. What do you suggest?
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PON I ciclo Educazione Linguistica – Inglese

Second key competence: communication in foreign languages - (Seconda competenza chiave: comunicazione nelle lingue straniere)
 MAKING IT REAL: CREATING ACTIVITIES FOR REAL COMMUNICATION  IN CLASS
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Unit of theoretical reference – 

The “new” European teacher of languages: a profile
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The ancient Olympic Games were primarily a
part of a religious festival in honor of Zeus, the
father of the Greek gods and goddesses. The
festival and the games were held in Olympia
(see 'Did vou know' in the glossary), a rural
sanctuary site (model shown here, courtesy of
the British Museurn) in the western
Peloponnesos.

The Greeks that came to the Sanctuary of Zeus
at Olympia shared the same religious beliefs
and spoke the same language. The athletes
were all male citizens of the city-states from
every comer of the Greek world, coming from as
far away as Iberia (Spain) in the west and the
Black Sea (Turkey) in the east.

The sanctuary was named in antiquity after Mt.
Olympos (see 'Did you know' in the glossary),
the highest mountain in mainland Greece, In
Greek mythology, Mt Olympos was the home of
the greatest of the Greek gods and goddesses

(- ~ FThe ancient Olympic Games
began in the year 776 BC,

when Koroibos, a cook from
the nearby city of Elis, won

Did you know...

Additional athletic events
were gradually added
until, by the Sth century
BC, the refigious festival
consisted of a five-day
program. For a complete
list of events, click here,

PLUS...
For a complete list of
modern Olympic Game
location sites, click here.

=22
Shown here is the

stadium entrance at
Olympia

Any winter Games?
The first madern Winter
Olympic games were held
in 1924 in Charmonix,
France. There was no
winter Olympic festival in
ancient times, Separate
Winter Games were first
authorized in 1911 to be
held in 1916, but due to
World War 1 they didn't
occur until 1924, in
Chamonis.

Starting with Lilehammer
in 1994, it was decided
that every other year will
be an Olympic year (with
Summer and Winter
Garmes alternating), rather
than halding Summer and
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Core 1 –KEY COMPETENCES according to KEY DOCUMENTS
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% Listen to the names
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Aquatics - Women made their debut in the swimming events in Stockholm,
1912 - the British 4 x 100 relay team won gold

Archery - The earliest records of archery date back to the ancient Egyptians,
5,000 years ago

Athletics - Jesse Owens brake five world records and equalled a sixth in the
space of 45 minutes in Berlin in 1936,

Badminton - The shuttlecock can travel at speeds of up to 200 miles per hour

Baseball - Catchers nesds more protection than the players because the balls
they catch can travel as fast as 100 mph

have participated in (they boycotted the Games in 1980). To date, they have
won 12 gold, ane silver and two bronze medals.
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defeating Richard Breland (South Africa) in 1920

ML | Canoe / Kayak - Canoeing is ane of the oldest forms of human transportation.
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Seconda competenza chiave: comunicazione nelle lingue straniere
[image: image5.emf]
A frequent complaint in foreign language classes is that there is often  great pressure for grammatical ability, extensive vocabulary, written accuracy, spelling skills but little emphasis on choosing language points and language activities that facilitate real communication. Many learners study long and hard, but still feel unprepared for everyday life in an English-speaking world. The result is an inevitable gap between what students learn in class and what they need in non-educational contexts.

Language teachers have an opportunity to achieve this aim by including in their lessons activities which foster real communication in authentic contexts. 

The European Recommendation on key competences for lifelong learning (2006) highlights the very functional use of the language as a tool to express needs, desires, attitudes, and feelings. Therefore, language teachers should give students plentiful exposure to language in use and involve them in meaning-focused communicative tasks.
The overall AIM of the this learning path is to provide an overview for teachers-in-training and offer them opportunities to engage their students in real communicative activities.

The following are the LEARNING OBJECTIVES to be pursued in the learning path:
· Demonstrate the value of real communicative activities in the language classroom

· Provide points of reference for teachers 

· Present ideas and detailed suggestions for specific classroom practice

FINAL COMPETENCES

At the end of the learning path teachers will be able to:

· make the correct choice among the different teacher roles with reference to the class activity

· reflect upon his/her teaching style according to communicative activities

· select activities from course books which enable learners to engage in real communication

· implement communicative activities in the language classroom, such as information gap activities, jig-saw activities, fluency activities, ‘sink or swim’ activities

The students will be given the opportunity to:

· engage in communicative activities

· use a variety of language

· focus on the message, rather than form

· draw from their communicative skills

ACTIVITY
Methodology circa 1000 caratteri
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The learning path gradually leads teachers to increase their awareness of the key features of communicative language activities. The path moves from reflective tasks (step 1), where teachers are asked to examine their teaching styles, to activities  engaging them in selecting and analysing course book exercises (step 2). In step 3 teachers ‘get into action’: they are asked to experiment activities in class. Teachers will be provided with specific techniques and ideas for classroom practice. 

· STEP 1  REFLECTION TIME 

TASK 1.1. THE TEACHER’S ROLES

TASK 1.2. ARE YOU A ‘COMMUNICATIVE’ LANGUAGE TEACHER?

· STEP 2  EXAMINING COMMUNICATIVE ACTIVITIES 

TASK 2.1. SELECTING COMMUNICATIVE ACTIVITIES

TASK 2.2. IS THIS A COMMUNICATIVE ACTIVITY?

· STEP 3 GET INTO ACTION: IMPLEMENTING COMMUNICATIVE ACTIVITIES IN THE LANGUAGE CLASSROOM 

TASK 3.1 INFORMATION GAP ACTIVITIES

TASK 3.2 JIG-SAW ACTIVITIES & ICT 
TASK 3.3 FLUENCY ACTIVITIES

TASK 3.4 ‘SINK OR SWIM’ ACTIVITIES

TASK 3.5 EVALUATING THE CLASSROOM ACTIVITIES 

Description (step1, step2…) circa 5000/10.000 caratteri

[image: image7.jpg]a Osserva il disegno e completa le frasi con le preposizioni between, behind,

1. The news-stand is the flower shop.

2. There are two trees and a bus stop the bank.
3. The car park is the supermarket.

4. The bus stop is the school.

5. The library is the church and the supermarke
6. The flower shop is the church.




STEP 1    REFLECTION TIME  

THE TEACHER’S ROLE

Teachers play multiple roles in language teaching: they are knowledge conveyers, helpers, organizers, controllers…. In this section, before going into details in the learning path, we look at these roles according to the Communicative Language Teaching approach. Some of these roles come naturally to most teachers, while others have to be thought  more precisely.

“It is often helpful to use metaphors to describe what teachers do. Sometimes, for examples, teachers say they are like actors because they feel as if they are always on the stage. Other talk of themselves as orchestral conductors because they direct conversation and the pace and the tone. Yet others feel like gardeners because they plant the seeds and then watch them grow. The range of images – these and others – that teachers use about themselves indicates the range of views that they have about their profession.” (Harmer 2007:107) 

As Harmer suggests, teachers, when entering in classes, take on different roles according to the type of lesson, activity and level of the learners. Choosing the correct teacher role can help our teaching to be more successful. 

[image: image8.png]



	PLANNER
	The teacher prepares and thinks through the lesson in detail before teaching it so that there are appropriate activities for the different learners in class.

	INFORMER
	The teacher gives the learners detailed information about the language or about an activity.

	MANAGER
	The teacher organises the learning space, makes sure everything in the classroom is running smoothly and sets up rules and routines for behaviour.

	MONITOR
	The teacher goes around the class during individual, pair and group work activities, checking students’ productions.

	INVOLVER
	The teachers makes sure all learners are taking part in the activities.

	PARENT/FRIEND
	The teacher comforts the learners when they are upset and unhappy.

	DIAGNOSTICIAN
	The teacher is able to recognise the cause of learners’ difficulties, suggesting a course of action. 

	RESOURCE
	The teacher can be used by the learners for help and advice. Students might need to ask how to say or write something or ask what a word or phrase mean; they might want information where to look for something. The teacher offers knowledge and guidance.

	CONTROLLER
	The teacher is ‘leading from the front’ and views his job as the transmission of knowledge to the students. The teacher is totally in charge of the activities taking place in a teacher-fronted situation.

	PARTICIPANT
	The teacher ‘stands back’ from the activity, letting the students get on with it and only intervening later to offer feedback and correct mistakes.

	FACILITATOR
	The teacher helps students to achieve preset goals by giving them the skills to learn more effectively.

	CULTURAL MEDIATOR
	The teacher demonstrates awareness and consideration of cultural similarities and differences in values, costumes and traditions. He/she helps students to develop awareness  of one’s own culture and the ‘new’ culture and to translate or interpret new inter/cultural learning.

	RESEARCHER
	Teachers are engaged in action research and become more critical and reflective about their own practice, focus more carefully on their methods and the teaching process.


TABLE 1 (Adapted and integrated from Spratt, Pulverness and Williams 2005: 108)

Communicative competence is best acquired through engagement in tasks where learners play the active part. Regrettably, however, during the process of instruction, it is the teacher who instead occupies the central role of imparting information and checking comprehension. 
The communicative approach calls for a change in the teacher's role. He/she no longer directs the class as in the more formal lessons. The teacher's main function is to initiate activities and once he is certain that the students know exactly what they are to do, he/she will be as unobtrusive as possible, intervening only when it is really necessary. As a result the teacher will be the guide and facilitator rather than the controller-in-chief. This will also maximize students’ talking time and offer more opportunities to "perform," that is, to use and practice English within the language class. All in all, this makes for a more relaxed classroom atmosphere, where the learner can become the initiator of the learning process. 

Teachers are usually deeply committed to class work that they hardly take the time to review and reflect about our teaching background. The purpose of the next task is to provide the teacher with an opportunity to think about his/her teaching style with reference to the objective of this learning path. 
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ARE YOU A ‘COMMUNICATIVE’ LANGUAGE TEACHER?

1. During your lesson do you ensure communicative effectiveness, that is do you give emphasis on genuine reading and listening materials? Provide examples. 

2. Do you give emphasis on conveying and understanding meaning rather than focussing on linguistic correctness? 

3. Do you stimulate your students’ desire to convey or obtain a message providing them with information and opinion exchange activities?

4. Do you encourage risk-taking in class activities?

5. Do you praise your students when they only partially understand messages or grasp the general meaning of a message?

6. Do you always exercise control over the language chosen by your students?

7. Do you use authentic texts in your lesson? Provide examples.

8. Do you enhance the students’ own personal experiences as important, contributing elements to classroom learning?

9. Do you allow more student talk and less teacher talk in your lesson?

10. Do you often organize class activities in pair/group work, thus allowing several pupils to talk at once? Which activities do you find particularly suitable?

11. Do you arrange the seating to increase classroom opportunities to interact?

12. Do you help your students meet their communication goals, by offering them language support when needed?

STEP 2
SELECTING COMMUNICATIVE ACTIVITIES 

In this section we will work through communicative activities and teachers will be encouraged to select these activities in relation to their teaching. The range of exercise types and activities compatible with a communicative approach is unlimited, provided that such exercises enable learners to attain the communicative objectives of the curriculum, engage learners in communication, and require the use of such communicative process as information sharing, negotiation of meaning, and interaction. Classroom activities are often designed to focus on completing tasks that are mediated through language or involve negotiation of information and information sharing. (Richards, Rodgers, 2001)

Before going into details, it is important to consider the underlying theoretical aspects of the issue. The following chart provides information with respect to the ‘communication continuum’ between non-communicative and communicative activities (Harmer 2007: 70)

	Non-communicative

activities
	
	Communicative 

activities

	· no communicative desire
	
	· a desire to communicate    

	· no communicative purpose
	
	· a communicative purpose

	· form not content
	
	· content not form 

	· one language item only
	
	· variety of language 

	· teacher intervention
	
	· no teacher intervention

	· materials control
	
	· no materials control


The emphasis is on the process of communication rather than the mastery of language forms. This kind of activities imply the use of meaningful and authentic language which is acquired by struggling to communicate one’s meaning and by negotiating through interaction with others. Communicative tasks need to reflect as closely as possible real-life communication and establish a genuine need for communication; this means that when an activity involves a student to say what the interlocutor already knows, then the activity is not a communicative one – and the students are not likely to find it rewarding. 

Errors are on the whole tolerated. The student must be encouraged to risk error, and errors must be accepted as inevitable. Accepting errors as part of the learning process enables students to gain more confidence. 

Ellis (1997) has listed six criteria for evaluating communicative classroom activities:

1) The activity must involve the students in performing a real communicative purpose rather than just practicing language for its own sake.

2) The activity must create a desire to communicate in the students. That is, even if communication is forced on the students, they must feel a real need to communicate.

3) When the students are doing the activity, they must be concentrating on what they are saying, not how they say it. They must have some “message” that they want to communicate.

4) The activity must involve the students in using a variety of language, not just one specific language form. The students should feel free to improvise, using whatever resources they choose.

5) The activity must be designed to be done by the students working by themselves rather than with the teacher.

6) The activity should not be designed to control what language the students should use. 

Here below you can find an example. 


Iantorno,  Papa, Shelley, Visions, Zanichelli, vol. 3, 2007: 305

In the activity students work in pairs taking turns in asking and answering questions while making suggestions about free time activities. A model dialogue is given to the students for a correct exposure to the necessary items of language; during the activity, however, students can produce a wider amount of language, drawing from their speaking skills. 

This is a communicative activity, since:

· it is designed to activate a real communicative exchange of ideas and opinions;

· students have a message to communicate;

· students should focus on the message while performing;

· the language output is not totally predictable;

· it is not designed for teacher’s control and intervention;

· students don’t know in advance what their interlocutors are going to say.


Let’s now consider the activities that you’ve just chosen in TASK 2.1 and let’s look at them with respect to the following checklist. This will help you to determine the quality of your choice.  

IS THIS A COMMUNICATIVE ACTIVIY? 
· Does the activity  involve students in "meaningful communication"? Do students have something to communicate?
· Does it have a single focus?
· Does it address a real communicative problem?
· Does it occur in a realistic communicative context?

· Can the students take what they learn from the activity into the real world?
· Will learners easily imagine themselves being engaged in these kinds of activities in English?

· Does language practice move from more controlled activities to freer, more communicative practice?

· Does the activity involve the students in different kind of roles?

· Is there information sharing?

· Does the activity require students to develop meaning collaboratively by peer/group interaction?

· Is it learner-centred, with the teacher acting as facilitator?

· Is the topic of the activity of genuine interest for the students?

· Does the activity involve students in using a variety of language? Do they feel free to improvise?

STEP 3
GET INTO ACTION: IMPLEMENTING COMMUNICATIVE ACTIVITIES IN THE LANGUAGE CLASSROOM
TASK 3.1 INFORMATION GAP ACTIVITIES

A common communicative task type is the information gap. The existence of information gaps is what makes people ask questions in real life, as in real communication people normally communicate in order to get information they do not possess. Information gap constitutes a key to enhancement of communicative purposes in classroom use. In these activities a student has information that another student needs in order to complete the task. 

Consider the activity below:

                       
This is an activity where the focus is on grammar consolidation.  Students are asked to practise prepositions of place, by looking at the map and filling in the gaps. We can define it an accuracy task type, where learners focus on the formation of correct examples of language. 

Iantorno,  Papa, Shelley, Visions, Zanichelli, vol. 2, 2007: 99
Let’s see how the communicative factor can be introduced, and how teachers can transform the above activity into a task where real information is exchanged, and where the language used is not entirely predictable.


Even very basic activities, as we’ve seen, can resemble real life communication with exchange of information. 

TASK 3.2  JIG-SAW ACTIVITIES & ICT

(the image is from Wikimedia Commons upload.wikimedia.org/.../600px-Jigsaw.svg.png)
Jigsaw activities involve students in working in groups combining different pieces of information to complete a task. As in puzzles, students are given one or a few pieces  and they must cooperate to fit all the pieces into one complete picture. These activities promote communicative competence, as students develop meanings collaboratively by peer/group interaction. Language practice moves from more controlled activities to freer and highly communicative practice  where students get the chance to focus on what they say, not how they say it.

ICT–and the Internet in particular–provides language learners with the opportunity to use the language that they are learning in meaningful ways in authentic contexts. The Internet provides an easy and fast access to the use of current and authentic materials in the language being studied, which is motivating for the language learner. Such authentic materials include, for instance, online newspapers, webcasts, podcasts, newsroom video clips or even video sharing websites such as, say, YouTube. Where language teachers earlier searched and carried authentic materials like maps and train timetables to a classroom, they can now ask learners to access such information online, thus helping them learn with current and real-time materials. 
Furthermore, the use of ICT in a language classroom enhances cooperation and collaboration with one’s peers(Kumar and Tammelin, 2008).

Think about a familiar reading and comprehension activity. In this kind of activities students are usually required to read the text and answer some given questions. How can we turn this activity into a more communicative one, where students still exploit and develop their reading skills, while an element of real communication is introduced? 

The following task provides an example.



Jigsaw activities are a great way to introduce real interaction into a language lesson. They provide a real opportunity for genuine communication, as students depend on each other for their information and must interact to accomplish a given task. 

TASK 3.3 FLUENCY ACTIVITIES

Asirelli, Curtis, Berardi, Santandrea, Speak Easy, Celtic Publishing, vol. 2, 2007: 31
A common learning unit in school syllabuses is the one labeled “Emotions and feelings”. Through these activities, students practice functions as ‘expressing one’s feelings and emotions’ as well as items of the target language, such as adjectives, phrases, idioms (nervous, bored, anxious, disappointed, feel tired/happy…, be on top of the world…); oral skills usually relate to ‘describing people’, ‘talking about emotions’ and the like.

In the following task teachers are asked to activate a fluency activity, related to the above topic, where students not only practice functions, structures and vocabulary items, but also develop one principal key competence, that is the ability to express and interpret thoughts and feelings, through sharing experiences and personal opinions. The activity is designed from a communicative point of view, since it is intended to generate the need for communication, interaction, and negotiation of meaning within the language classroom. Making use of content that connects to students’ lives, it can also be very motivating.


Students learn best when they get involved and as long as they feel they’re are allowed to express their own personalities and ideas. As seen, if we make speaking relevant to our students’ interests, classroom activities can be motivating and can encourage them to contribute and participate actively. This means that sometimes  teachers should  introduce activities which are not part of a pre-planned syllabus or at least adapt some tasks in order to support the best communicative class atmosphere. 

TASK 3.4 “SINK OR SWIM” ACTIVITIES
What does it happen if we’re pushed into a swimming pool? We either sink or swim. This is a common metaphor in language teaching used to describe those activities or learning contexts where students are faced with an unexpected situation, as in real life.

When teachers provide these real life settings, making use of authentic contexts, they move from controlled language practice to free language production and provide  activities that facilitate the development of spontaneous speaking skills. As a result, students are prepared to speak the target language in the real world outside the classroom. 


A real benefit of these activities is that they offer a natural use for a wider range of discourse types than is usually found in more formal and controlled activities; they can be applied both to spoken and written language. Furthermore, they represent an opportunity for incidental vocabulary learning, as these activities draw from the world outside the classroom.

TASK 3.5 EVALUATING THE CLASSROOM ACTIVITIES
Meeting and putting into action new ideas often guide us to question and rethink what we do. The following final task will help teachers to assess the effectiveness of their teaching actions developed within step 3 of this learning path.


	
	YES (
	NO x

	1. During the activity the students were active all the time
	
	

	2. The students enjoyed the lessons and were motivated
	
	

	3. All the tasks increased students speaking time
	
	

	4. The students were concentrated on meaning rather than form
	
	

	5. The students produced a greater amount of language
	
	

	6. The students demonstrated a high level of interaction
	
	

	7. The tasks stimulated students’ desire to convey messages
	
	

	8. The tasks allowed the teacher to be the facilitator and the monitor
	
	

	9. All the tasks encouraged highly communicative practice
	
	


This learning path has explored how to introduce some techniques and practical ideas in teachers’ actions in order to enhance more communicative activities in the language class; as communicative skills play a crucial role in students’ future professional and personal lives, each teacher should devote great effort to develop these lifelong key competences. 

Self evaluation

This final section is for helping you in the self-assessment of your progress after performing he tasks of this learning path. 

Read the following indicators and assess your progress, using a scale progressing from 1 to 5:
1 = very poor
2 = poor
3 = satisfactory
4 = good
5 = very good


	
	1
	2
	3
	4
	5

	I can identify cross-curricular competences and develop them in my everyday activity


	
	
	
	
	

	I can design activities to promote and develop students’ social competences
	
	
	
	
	

	I can implement strategies to make students reflect on their learning  processes and evaluate them


	
	
	
	
	

	I can reflect on my teaching style 


	
	
	
	
	

	I can make changes in my teaching activity  and style when necessary


	
	
	
	
	

	I can implement creative activities in the language classroom


	
	
	
	
	

	I am willing to put into action new ideas in my teaching practice
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TASK 1.1. 


If you are working in a training group get together in pairs and focus on the following teacher roles, as shown in the table below. Can you think of activities where these roles can be specifically appropriate? Keep your discussion notes (see *attachment 1* ) (ATTACHMENT 1.doc) and, when finished, share your ideas with your training group, comparing your different opinions.





TASK 1.2. Work individually and reflect carefully about your teaching style, by answering to the questions below. To facilitate the task, please make use of *attachment 2* (ATTACHMENT 2.doc).  Then compare and discuss your results with the rest of your training group.





TASK 2.1. 


Work with a partner and examine some general English course books for scuola media. You can choose among Smart English (OUP), Visions (Zanichelli), New English Zone (OUP), Speak Easy (Celtic Publishing) or any other scuola media schoolbook on the market. 


Can you find examples of exercises that imply the practice of communicative competence?


Then compare the chosen activities with others in your training group, explain your choices and get your group members’ ideas and feedback.





TASK 2.2 


Examine thoroughly one or more activities you’ve chosen and, using the checklist, analyse them in details. Make sure that you check every statement using the *grid*(ATTACHMENT 3.doc).





TASK 3.1


Class level: first year of scuola media


Time: 30 minutes


Prerequisites: Students are required to know simple structures such as the present simple of the verb to be in the affirmative/negative/interrogative form along with some basic prepositions of place. Also the forms there is/there are, on the right/on the left would be suitable.


Procedure:


Prepare the task by blanking out the names of the buildings on the map. Keep one set of the original map and one set of the new map.


Students work in pairs. In each pair one student is A and one students is B. Student A is provided with the original map (building names included) while student B asks information about buildings in town (making use of the blank map). In order for student B to be able to locate the building names on the map, the information gap needs to be closed.


The teacher monitors the activity, verifying the following elements:


Students interact by give-and-take of questions and answers	 	(	x


Students are concentrated on the message				(	x


Students produce a greater amount of language				(	x





Teacher’s role: he/she is the material provider, the activity initiator and the monitor.


Students’ role: they’re involved in transferring given information from one person to another.





TASK 3.2


Class level: third year of scuola media


Prerequisites: Students are required to know vocabulary items on the topic of sports and geography. They should also be familiar with Word Wide Web researches, as well as how to summarise and present new information. 


Procedure: 


Students are divided into 5 groups. Each group receives a different assignment


from the teacher.





Group 1: Modern Olympics


Visit the official website of the Olympic Movement and grasp the general ideas and concepts about Olympic Games. � HYPERLINK "http://www.olympic.org/uk/" ��http://www.olympic.org/uk/�


 


�








Group 2: Ancient Olympic Games


Go to � HYPERLINK "http://www.museum.upenn.edu/new/olympics" ��http://www.museum.upenn.edu/new/olympics� and learn about the real story of the Ancient Olympic Games





�





TASK 3.3


Class level: second year of scuola media


Time: 2 hour lesson, depending on students’ level


Prerequisites: Students are familiar with basic vocabulary related to fears, feelings and emotions; they are also required to be able to talk about past events.


Procedure: 


The teacher tells the students they’re going to do a quiz to see what they’re afraid of.


Students are given the following *questionnaire*(ATTACHMENT 4.doc):


Are you afraid of ghosts?				(	x


Are you afraid of the dark?				(	x


Are you afraid of dogs?				(	x


Are you afraid of insects?				(	x


Are you afraid of speaking in public?		(	x


Are you afraid of flying?				(	x


Are you afraid of death?				(	x


Are you afraid of tests and exams?			(	x


Are you afraid of heights?				(	x


Are you afraid of open spaces?			(	x


Are you afraid of thunders?				(	x


Are you afraid of closed and narrow spaces?	(	x


Are you afraid of being alone?			(	x


Are you afraid of crowds ?				(	x


Are you afraid of vehicles?				(	x


Are you afraid of snakes?				(	x





Students complete the task individually.


Students join in groups and they compare their answers. They’re asked to contextualise their feeling, providing examples from their past experiences, pleasant and unpleasant memories. The discussion is facilitated through the use of the following questions, such as 


Can you describe your feelings?


When did it happen to you? Can you describe a specific experience?


How did you cope with it? 


Can you give some advice to people who feel the same, in order to overcome the fear?





The teacher moves around the class to ensure students are on the right track and encourages a relaxed atmosphere where students are not forced to speak if they look reluctant.


After the discussion, each group selects the most recurrent fear in the group and sets up a class presentation.


  The teacher evaluates the activity, according to the following elements:


The activity promoted students interaction				(	x


The students participated intensely in the activity			(	x


The activity increased students’ speaking time	  			(	x


The activity has a positive effect on classroom dynamics		(	x


The students were concentrated on getting the message across	(	x


	


			





















































TASK 3.4


Class level: third year of scuola media


Time: 2 hour lesson, depending on students’ level


Prerequisites: Students are familiar with basic vocabulary related to the topics below.


Procedure: 


The teacher prepares real-life situations cards. Here are some examples:


You’re a student in London; you’re very hungry. Ask somebody in the street   for help.


You’ve left your schoolbag on a bus. Go to the police station and ask for help.


You’ve got toothache. Go to the dentists’ and show him the situation.


The teacher pre-teaches only the words on the cards chosen according to the situation, in order to make the activity as much spontaneous as possible


Students are divided into small groups/pairs and are given one set of cards


Students are informed about the activity: they are told that this is a fluency activity and they should focus on their ability to communicate, rather than producing correct English sentences.


During the task execution, students can use all means at their disposal, such as non-verbal communication (hands, mime, noises…).





















































TASK 3.5


Work individually and try to evaluate all the classroom tasks offered in this learning path, using the criteria suggested in the *grid*(ATTACHMENT 5.doc). Afterwards discuss your notes with other participants, analysing outcomes, possible alternatives, or improvements. 


Finally, together with your colleagues, decide which activity worked more effectively in your teaching contexts.


















































Group 3: SPORTS’ NAMES


Go to the BBC Learning English Website and find out about many Olympic sports.


� HYPERLINK "http://www.bbc.co.uk/worldservice/learningenglish/radio/specials/1253_olympics_2008/page3.shtml" ��http://www.bbc.co.uk/worldservice/learningenglish/radio/specials/1253_olympics_2008/page3.shtml�





�





Group 4: Olympic Symbols


Read through this PDF text and learn about the meaning of Olympic symbols.


� HYPERLINK "http://multimedia.olympic.org/pdf/en_report_1303.pdf" ��http://multimedia.olympic.org/pdf/en_report_1303.pdf�





�





Group 5: FOLLOWING THE TORCH ROUTE


Visit the BBC website � HYPERLINK "http://news.bbc.co.uk/2/hi/asia-pacific" ��http://news.bbc.co.uk/2/hi/asia-pacific�. Here you can discover information about the 2008 torch journey through China and, by clicking on the main spots, you can learn about some of the different aspects of this vast country. 


�





Students synthesize the information through discussion.


Each group produces a Power Point presentation demonstrate synthesis of all the information


After each group has reported the different parts of the topic, they work together rearranging the parts to create an original class power point project.


Teacher’s role: he/she is the websites provider, and acts as facilitator of the activity, by encouraging students to take turns in reading, paraphrasing, explaining and answering questions about their sections.


Students’ role: students cooperate in order to complete the task; they are called to draw on their reading/speaking skills, to employ their team-working skills and to maintain a high level of individual responsibility.
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